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ABSTRACT
Recent research focusing on the sources of listening anxiety identified indi-
vidual and external factors (IEF), listeners’ control over input (LC), and per-
ceived level of task difficulty (PTD) as the main causes of anxiety among L2 
listeners. This correlational study aims to explore whether the sources of 
anxiety in L2 listening have a causal relationship to listeners’ self-efficacy and 
listening proficiency. Data were gathered from 347 students studying in the 
preparatory program of English in Turkey through Foreign Language Anxiety 
Scale (FLAC), Listening Self-efficacy Scale (LSS), and listening test scores of 
the students. Structural equation modeling (SEM) technique was conducted 
for data analysis. Results showed that there were strong negative associa-
tions between individual and external factors causing anxiety and self- 
efficacy while there were moderate level, negative associations between 
the perceived level of task difficulty and self-efficacy in L2 listening. Our 
work further proved that the listeners’ control over input was positively and 
moderately related to the levels of listeners’ self-efficacy, which was posi-
tively and strongly correlated with proficiency in L2 listening.

During the process of second/foreign language learning, learners might fall prey to cognitive, meta-
cognitive, and affective barriers exerting a negative influence on successful listening. Among the 
affective barriers, like attitude and motivation, anxiety has been one of the mostly researched affective 
variables associated with listeners’ cognitive processing, self-efficacy, and language proficiency 
(Horwitz, 2001; Teimouri et al., 2019). Anxiety is defined by Spielberger (1983) as “the subjective 
feeling of tension, apprehension, nervousness, and worry associated with an arousal of the autonomic 
nervous system.” (p. 1). Research in psychology has tended to categorize anxiety in two types as trait 
anxiety and state anxiety. According to Spielberger (1983), the former type refers to a permanent trait 
as part of one’s character while the latter emerges as a response to a definite situation at a particular 
moment.

Specified as “a distinct complex construct of self-perceptions, beliefs, feelings . . . related to class-
room language learning” (Horwitz et al., 1986, p. 128), Foreign Language Anxiety is regarded as 
a situation-specific anxiety, which “occurs consistently over time within a given situation” (MacIntyre 
& Gardner, 1991, p. 87). This distinct type of anxiety is believed to serve as one of the predictors of 
language proficiency and hinder learners from achieving their full potential in particular situations 
such as speaking in front of others or writing in exams (MacIntyre, 1998; Serraj & Noordin, 2013; 
Zhanibek, 2001). Although past research focused mostly on L2 anxiety and its relationship with 
learners’ test performances and oral production (e.g., Horwitz, 2001; MacIntyre, 2002), there has 
recently been more interest in examining the relationship between L2 anxiety and receptive language 
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skills like reading and listening (Serraj & Noordin, 2013) with a myriad studies on L2 listening anxiety 
in particular. Nonetheless, limited research has specifically focused on the relationship between the 
sources of anxiety, self-efficacy, and proficiency in L2 listening (Graham, 2011) and the strength of the 
relationship among these constructs is still unclear (Mills et al., 2006). Thus, this study set out with the 
aim of investigating the causal relationship among the sources of listening anxiety, self-efficacy, and 
proficiency of L2 learners of English in Turkey.

Anxiety in L2 listening

Listening is more than perceiving sounds, knowing language, and having aural processing abilities 
(Norris et al., 2017; Oxford, 1993). Vandergrift describes (Vandergrift, 1999) listening as:

a complex, active process where the listener must discriminate between sounds, understand vocabulary and 
grammatical structures, interpret stress and intonation, retain what was gathered in all of the above, and interpret 
it within the immediate as well as the larger sociocultural context of the utterance. (p. 168)

Speaking of the multi-modality of language processing, Rost and Wilson (2013), similarly, claim that 
we usually consider listening as a skill that involves “the aural channel” alone, though most listening 
involves attention to signals in multiple channels. In other words, several factors in listening might 
serve as a source of stress and tension for learners. For instance, Chang (2008) found that the listener’s 
low levels of self-confidence, taking listening courses as a must, and worrying about the test difficulty 
were the main factors causing listening anxiety in the classroom. Brunfaut and Revesz (2015) 
evidenced that L2 listening perceived task difficulty correlated significantly with phonological, dis-
course, and lexical complexity and better L2 listening performances were delivered by less anxious 
listeners. Further, Zhai (2015) demonstrated that the listener’s lack of confidence, listening strategies, 
and characteristics of listening comprehension and materials in addition to fear of negative evaluation 
were the causes of listening anxiety. In another study, Otair and Aziz (2017) identified the causes of 
anxiety in L2 listening as the problematic nature of listening comprehension, classroom atmosphere, 
and low English proficiency of the students.

In Turkey where English is taught as a foreign language (EFL), the number of studies investigating 
foreign language listening anxiety is rare. Recent research on listening anxiety has suggested that 
individual and external factors, listeners’ control over L2 listening input, and the perceived level of task 
difficulty by listeners are among the main sources of listening anxiety. For instance, Bekleyen (2009) 
investigated listening anxiety with ELT department teacher candidates and found that such factors, 
either individual or external, as teacher candidates’ placing low priority on listening, failure to 
recognize the spoken form of a known word, poor quality of listening materials, and failure to 
understand different accents and a lack of vocabulary and grammatical knowledge caused L2 listening 
anxiety. Similarly, Yaylı’s research (2017), with 93 undergraduate ELT department teacher candidates, 
indicated that listeners’ failure to understand the spoken form of the words, their lack of concentra-
tion, and the number of unknown words were among the main causes of anxiety. In addition, with 
regard to the effects of L2 listening anxiety, Yayli (2017) pointed to poor listening comprehension, fear 
of speaking, and listening in listeners.

Relationship between anxiety, self-efficacy and proficiency in L2 listening

Anxiety in L2 listening is also associated with the learner’s perceived self-efficacy or self-belief (Mills 
et al., 2006) within the frame of Social Cognitive Theory (Bandura, 1986). Self-efficacy is generally 
described as individuals’ beliefs in their capacity to achieve given tasks (Bandura, 1997). According to 
this theory, “what people think, believe, and feel affects how they behave” (Bandura, 1986, p. 25); thus, 
one can conclude that self-efficacy might regulate anxiety and anxiety might be a source of self-efficacy 
(Bandura, 1997). Similarly, MacIntyre (1998) claims that L2 anxiety not only impedes quality com-
munication with speakers in listening but it also influences learner’s perceived self-competence.
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In the same way, researchers have confirmed that anxiety in L2 listening is negatively correlated 
with listening proficiency. For example, Yang (1993), in a research study with Chinese learners of 
English, found a clear negative correlation between learners’ levels of anxiety and their listening 
performance. Further, Kim (2000) indicated a negative correlation between L2 listening anxiety and 
listening proficiency of university-level English learners in Korea. Examining the relationship between 
L2 listening anxiety, and performance with 233 American learners of Arabic, Elkhafaifi (2005) found 
that increased anxiety could negatively affect performance and learning. In a study conducted with 
secondary school French learners in England, Graham (2006) found that the students felt themselves 
the least successful in the listening skill. Recently, Zhang (2013) investigated the causal relationship 
between listening anxiety and listening performance in L2 with 300 first-year majors in China and 
indicated that listening anxiety had a significant effect on performance in listening.

On the other hand, regarding the relationship between L2 listening anxiety, self-efficacy, and 
proficiency in listening, Mills et al. (2006) found that self-efficacy in listening was positively correlated 
with listening proficiency and negatively correlated with listening anxiety. Chen (2007), with 277 
Taiwanese college-level learners of English, found that L2 listening self-efficacy predicted listening 
scores more strongly than did L2 listening anxiety and the perceived value of English. Further, 
designed as a causal model, the research by Zhang (2013) proved that self-belief in foreign language 
listening anxiety had a higher prediction power over FL listening performance.

Drawing on the studies that have evidenced the causal relationship between anxiety, self-efficacy, 
and proficiency in L2 listening, this study has investigated whether the specific sources of listening 
anxiety, which are individual and external factors, listeners’ control over input, and perceived level of 
task difficulty are correlated with L2 listeners’ self-efficacy and proficiency, and if so, what is the 
strength of the correlation among these constructs. In line with this, this research study sought to test 
the hypotheses below: 

H1: Individual and external factors causing L2 listening anxiety are negatively related to listening self- 
efficacy.

H2: The listener’s control over L2 listening input is positively related to listening self-efficacy.

H3: Perceived level of task difficulty in L2 listening is negatively related to listening self-efficacy.

H4: Listening self-efficacy is positively related to listening proficiency in L2.

Accordingly, the research model proposed in this study is displayed in Figure 1.

Method

This study was designed as a correlational study (Creswell, 2012) where the researchers sought to find 
out if three variables (sources of anxiety, self-efficacy, and proficiency in L2 listening) were related, and 
if so, in what way.

Participants

The study was conducted in the fall term of 2018–2019 academic year. A total of 347 learners 
registered at the English preparatory school of a foundation university in Turkey took part in the 
study. The demographic information of the participants is set out in Table 1.
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Data collection procedure

Data were collected through an online survey created using google forms. The survey was made up of 
two parts, including the demographics and the scales. The participants were notified about the study 
with an informative paragraph at the beginning of the survey, and their consent was obtained. They 
were also assured that their participation was voluntary, and they would not be at risk of harm as 
a result of not participating in the study. After the approval of the ethical committee, the survey link 
was shared with all the students through their university e-mail accounts. It was also shared through 
the official Instagram account of the department. The link was accessible until a sufficient number of 
participants responded to the survey. Data collection lasted approximately two months.

Figure 1. Proposed research model.

TABLE 1. Demographic information of participants.

Descriptive Information f %

Gender
Male 215 62.0
Female 132 38.0

Level
Beginner 258 74.4
Elementary 89 25.6

Graduated from a
State High School 141 40.6
Private High School 206 59.4

Have been learning English for
Less than a year 36 10.4
2–4 years 34 9.8
5–7 years 79 22.8
8–12 years 180 51.9
13 years and more 18 5.2

First learned English from a
Native teacher 72 20.7
Nonnative teacher 275 79.3

Have been to an English speaking country
Yes 40 11.5
No 307 88.5

Duration of stay in an English speaking country
Less than 6 months 34 85.0
6 months-1 year 2 5.0
More than 1 year 4 10.0

Family members speaking English
Yes 180 51.9
No 167 48.1
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Data collection instruments

Data collection instrument used in the study was divided into two sections. In section 1, the 
participants were required to respond to items about their gender, English proficiency level, high 
schools they graduated from, how long they have been learning English, and whether they have ever 
been to an English-speaking country, etc. In section 2, they responded to three scales explained 
below:

Foreign language listening anxiety scale
The scale was developed by Polat and Erişti (2018) to identify the anxiety level of learners as 
experienced by them while they carry out listening activities and tasks in a foreign language classroom. 
The scale is in Turkish, and has 18 items and three subscales (individual and external factors, control 
over the listening input, and perceived level of difficulty). The scale is scored on a five-point Likert 
scale ranging from 1 (This does not represent me at all) to 5 (This totally represents me). The 
Cronbach’s alpha of .90 was found for the internal consistency reliability of the scale. EFA results 
showed that three subscales explain 53.20% of the total variance. Item factor loads varied between .50 
and .84. CFA results showed that three subscales explain 53.87% of the total variance, and the model 
produced a good fit.

Listening self-efficacy scale
A self-efficacy scale for English was developed by Hancı-Yanar and Bümen (2012) to measure English 
self-efficacy beliefs of learners. The scale is in Turkish, and comprised of four subscales (reading, 
writing, listening, and speaking). Initially, 64 items were drafted by the researchers doing literature 
review on self-efficacy scales. Then, the items were reviewed twice by 14 field experts who reduced the 
number of the items to 47. The draft version of the scale with 47 items was responded by 296 students, 
and 13 more items were eliminated from the scale after performing explanatory factor analysis. 
According to the factor loadings, the final version of the scale included 34 items in total; 8 items for 
reading, 10 items for writing, 10 items for listening, and 6 items for speaking. The scale is scored on 
a five-point Likert scale ranging from 1 (This does not represent me at all) to 5 (This totally represents 
me). The Cronbach’s alpha coefficient of the scale was found to be .97. High grades from the scale 
meant high self-efficacy. EFA results showed that four subscales explain 61.41% of the total variance. 
Item factor loads varied between .42 and .69. Confirmatory factor analysis (CFA) was performed 
(RMSEA = .044 and SRMR = .046) and the fit indices of the scale indicated Normed Fit Index 
(NFI) = .98, Non-Normed Fit Index (NNFI) = .99, Parsimony Normed Fit Index (PNFI) = .89, 
Comparative Fit Index (CFI) = .99, Incremental Fit Index (IFI) = .99, Relative Fit Index (RFI) = .98, 
which represented a good fit (Hu & Bentler, 1995). In the present study, only the listening subscale was 
used to measure English self-efficacy.

Listening test scores
The average of the listening test scores was another data collection tool used in the study. In the fall 
term of the 2018–2019 academic year, the participants took 6 listening exams (3 quizzes and 3 
midterms) as part of their English preparatory program requirements. These six exams were com-
prised of 90 questions in total. The exams were held twice a week and administered by the Department 
of Foreign Languages. Exam questions were prepared by the experts working in the testing unit of the 
department, and included a variety of questions such as multiple choice, true false, matching, sentence 
completion, and etc. They aimed to test students’ understanding of listening texts at their level of 
proficiency by making use of strategies such as listening for gist and details, inferring, and etc. Students 
were allowed to hear the listening passages twice. Their answers were machine-scored (if possible), and 
results were announced to them in class no later than three days after the exam. The average score of 
the six listening exams was used in this study as an indication of the participants’ listening 
performance.
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Data analysis

Data were analyzed by Structural Equation Modeling (SEM), one of the most important assump-
tions of which is multivariate normality. Multivariate normality was tested through LISREL 8.80 
based on the study conducted by Mardia (1970), and Mardia Captcha value was found to be 1234 
(p < .001), indicating that the assumption of multivariate normality of the data set did not hold. 
Therefore, “Robust Maximum Likelihood” parameter estimation method was used in the study.

SEM, a combination of measurement and structural models, was used for this research study to confirm 
our study design. The study was analyzed in two steps through LISREL 8.80. In the first step, convergent 
validity and discriminant validity were examined using Confirmatory Factor Analysis (CFA). Subsequently, 
the strength and direction of the relationships between the structures were examined using SEM.

Results

Measurement models

The fit of the measurement model was tested with the help of indices. The model was found to be 
within acceptable limits. χ2/df = 671/368 = 1.82 < 3.00 (Hayduk, 1987), Adjusted Goodness of Fit Index 
(AGFI) = .83 > .8 (Scott, 1994), Normed Fit Index (NFI) = .97 > .9 (Bentler & Bonett, 1980), 
Comparative Fit Index (CFI) = .99 > .9 (Bagozzi & Yi, 1988), Root Mean Square Error of 
Approximation (RMSEA) = .049 < .08 (Bagozzi & Yi, 1988).

Reliability and validity

The following three criteria were taken into account to provide evidence for convergent validity. (1) 
Standardized factor loading for each observed variable in regard to latent variables needs to be greater 
than .5 but also statistically significant (Fornell & Larcker, 1981), (2) Composite reliability (CR) and 
Cronbach Alpha (CA) values need to be greater than .7 for each construct (Hair et al., 1998), (3) 
Average Variance Extracted (AVE) value needs to be greater than .5 for each construct (Fornell & 
Larcker, 1981). In this study, AVE value for listening self-efficacy (LSE) was found to be .43, which 
could be considered acceptable as stated by Fornell and Larcker (1981), who suggest that in cases 
where CR value is greater than .6, an AVE value greater than .4 will suffice to provide evidence for 
construct validity (Huang et al., 2013).

An evaluation of the convergent validity of the study has shown that standard factor loadings were 
between .55 and .91, and CR and CA values were .83 and above. One of the AVE coefficients was found to 
be .43 and others above .50 (See Table 2). Assuming that LP is measured flawlessly through only one 
variable, AVE coefficient is calculated as 1. Therefore, the convergent validity of the structures has been 
established.

To demonstrate evidence for the discriminant validity of the measurement model, correlation of 
the construct and other constructs has to be compared to the square root of AVE coefficient of each 
construct. As a result of these comparisons, discriminant validity is established in cases where the 
square root of AVE is greater than the correlation (Fornell & Larcker, 1981). As can be seen in Table 3, 
the square root of AVE coefficient is found to be greater than the correlation for all constructs, 
establishing discriminant validity.

Structural models

Within the framework of this study, research model has been tested and structural equation model has 
been found out to be within acceptable limits. χ2/df = 682/371 = 1.84 < 3.00 (Hayduk, 1987), Adjusted 
Goodness of Fit Index (AGFI) = .83 > .8 (Scott, 1994), Normed Fit Index (NFI) = .97 > .9 (Bentler & 
Bonett, 1980), Comparative Fit Index (CFI) = .99 > .9 (Bagozzi & Yi, 1988), Root Mean Square Error of 
Approximation (RMSEA) = .049 < .08 (Bagozzi & Yi, 1988).
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TABLE 2. Measurement model for SEM analysis [standard loadings, t values, R2, Cronbach’s Alpha, and average variance extracted 
(AVE)].

Latent Constructs/Items
Standardized 

Loading t Value R2
Cronbach’s 

Alpha

Individual and external factors (IEF): (CR:.93, AVE:.52) .93
I feel afraid of missing important details while listening .57 10.81*** .32
I believe my efforts in listening activities will not be enough to succeed. .59 11.40*** .35
It increases my anxiety to complete speaking and writing exercises after listening 

tasks.
.67 14.78*** .45

I feel afraid of not understanding the content of speech correctly. .79 20.19*** .63
I feel anxious with the fear of failing in the exams when I cannot understand what 

is being said.
.75 18.31*** .57

Listening to texts in which more than one speaker speaks are a source of anxiety 
for me.

.74 17.65*** .55

I feel afraid of missing the flow of speech while trying to understand what I listen. .80 18.68*** .63
It makes me anxious to know that I have to understand what I listen to. .76 19.72*** .58
I become more anxious while listening to content with unknown words, patterns 

and sentence structures.
.77 18.42*** .60

I cannot focus on what is being said in listening activities. .65 14.4*** .43
I become more anxious while listening to texts without visual aids and subtitles. .82 20.68*** .67
I feel helpless when I listen to topics I have no idea about. .72 16.26*** .52
The listener’s control over input (LC): (CR:.84, AVE:.65) .83
Not being able to interfere with the speed of the speaker increases my anxiety. .83 20.25*** .69
Not being able to interfere with the flow of the speaker when I cannot understand 

what I listen makes me anxious.
.87 21.64*** .76

Factors such as speaker’s tone of voice, intonation and pronunciation make me 
anxious.

.70 14.83*** .49

The perceived level of task difficulty (PTD): (CR:.85, AVE:.66) .83
The most difficult skill in learning a foreign language is listening. .84 21.26*** .70
Listening is the most distressing activity in the process of foreign language 

learning.
.91 25.76*** .83

I believe that content which is difficult to understand is specifically chosen for 
listening activities.

.66 14.38*** .44

Listening self-efficacy (LSE): (CR:.88, AVE:.43) .88
I can understand what is being said in English. .77 18.68*** .60
I can summarize the main idea of a talk I listen to in English. .69 16.39*** .48
I can understand the emotional stresses in a sentence I listen to. .65 13.33*** .43
I can guess the meaning of unknown words when I listen to a talk in English. .68 13.48*** .46
I can answer the questions related with what I listen to in English. .73 14.53*** .53
I can understand what I listen to when I watch TV channels and films in English. .68 13.21*** .47
I can distinguish between formal and informal English when I listen to a talk. .55 10.51*** .30
I can type what I hear correctly while I am listening to a text in English. .55 11.01*** 0.31
I can understand a short talk between two people in English. .63 11.92*** 0.39
I believe I can succeed the listening parts of English exams. .64 12.88*** 0.40
Listening proficiency (LP): (CR: 1.00, AVE: 1.00) 1.00
Average of the listening test scores 1.00 30.00*** 1.00

***p <.01.

TABLE 3. Square root of AVE (diagonal elements) and inter-construct correlations.

Constructs 1 2 3 4 5

1. IEF* .72
2. LC** .69 .81
3. PTD*** .76 .72 .81
4. LSE**** −.63 −.51 −.61 .66
5. LP***** −.40 −.29 −.47 .56 1.00
AVE .52 .65 .66 .43 1.00

Note. *Individual and external factors; **Listener’s control over input; ***Perceived level of task difficulty; ****Listening self-efficacy; 
*****Listening proficiency.
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Hypothesis testing

As displayed in Table 4 and Figure 2, hypotheses 1, 3, and 4 were found to be statistically significant at 
a significance level of 1%, and hypothesis 2 was found to be statistically significant at a significance level 
of 5%. While individual and external factors (IEF) and perceived level of task difficulty (PTD) were 
found to have a negative effect on listening self-efficacy (LSE), listener’s control over L2 input (LC) was 
found to have a positive effect on LSE and LSE had a positive effect on listening proficiency (LP).

Figure 2. Path diagram. Note. 1 Individual and external factors; 2 Listener’s control over input; 3 Perceived level of task difficulty; 4 

Listening self-efficacy; 5 Listening proficiency

TABLE 4. Hypothesis test results.

Hypothesis and Path Standardized Loading t Value Decision

H1: IEF1 -> LSE2 −.68 −3.81*** Supported
H2: LC3 -> LSE .35 2.15** Supported
H3: PTD4 -> LSE −.36 −4.05*** Supported
H4: LSE -> LP5 .57 11.57*** Supported

LSE =.67*IEF +.33*LC –.33*PTD, R2 =.46

LP =.57*LSE, R2 =.32

**p <.05, ***p <.01

Note. 1 Individual and external factors; 2 Listening self-efficacy; 3 Listener’s control over input; 4 Perceived level of task difficulty; 5 

Listening proficiency.
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Discussion

The results demonstrated statistically significant correlations between the sources of anxiety, self- 
efficacy, and proficiency in L2 listening. First, individual and external factors causing L2 listening 
anxiety were found to have a strong negative effect on self-efficacy (Bond & Bunce, 2003; Cooke et al., 
2004; Kline, 2011). Our study has confirmed that the learners who suffer more from anxiety, 
nervousness, and poor concentration, due to individual factors (inadequate background knowledge, 
fear of failure, unknown words) and external factors (form and content of listening activities, delivery 
of speech) have, in turn, lower confidence in their capacity to achieve listening tasks. In other words, 
their self-efficacy was found to be lowered by a high sense of anxiety. This provides evidence to the 
studies by Bandura (1986, p. 1987), MacIntyre (1998), Kimura (2017), Mills et al. (2006), and 
Wolfgramm et al. (2016) showing that L2 anxiety and self-efficacy are negatively associated.

It is by now generally accepted that listening is a complex process requiring the listener to actively 
use multiple strategies to receive, understand, and interpret the message (Norris et al., 2017; Rost & 
Wilson, 2013). From the results, it is clear that the learners’ feeling anxious as to the individual and 
external factors during L2 listening negatively affected their self-efficacy, impeding their understand-
ing of the message, guessing the meaning of unfamiliar words, and correctly answering comprehen-
sion questions. This also confirms Graham (2006, 2011) who has found that individual and external 
problems caused by the speed of delivery of texts and missing or mis-hearing important vocabulary are 
a source of anxiety, which influences the learners’ self-efficacy negatively.

Further to these findings, the listener’s control over L2 listening tasks was found to have positive 
influences at a moderate level on L2 listening self-efficacy. This implies that the learners seemed to feel 
more efficacious when they thought they were able to regulate the listening process themselves such as 
the speaker’s rate of delivery of speech, voice, intonation, and pronunciation. With more control over 
the listening process, the learners might think they could better comprehend speakers, understand the 
main idea of a speech, guess the meaning of unfamiliar vocabulary, answer comprehension questions 
and take notes correctly besides doing well in the listening parts of exams. The findings corroborate 
with Graham (2011) who has underlined the relation between learners’ control over the process of 
listening and self-efficacy. Due to the “transitory nature” of the listening input, learners do not have 
much control over the tasks such as pausing the speech and changing the accent, which appears to 
cause anxiety and lower self-efficacy (Graham, 2011; M. Rahimi & Abedi, 2014). Similarly, in 
a previous study, Graham and Macaro (2008) confirmed that strategy instruction had positive 
influences on both L2 listener’s comprehension and self-efficacy. Their results pointed to the sig-
nificance of metacognitive strategy instruction through which L2 listeners’ awareness of cognitive and 
metacognitive strategies was raised, which in turn, positively impacted L2 listening comprehension 
and self-efficacy.

Another finding of the study is that the perceived task difficulty in L2 listening had a negative effect 
on self-efficacy at a moderate level. The results demonstrated two things to be highlighted. First, the 
learners, in our study, tended to perceive listening as the most difficult skill of all language skills. 
A similar conclusion was reached by Graham’s study (Graham, 2006) wherein the learners of French 
as a foreign language believed they were the least successful in the listening skill. Second, it was 
revealed that the more difficult listening skill was perceived by the learners, the less capable they felt 
themselves in achieving listening tasks. In the same vein, previous studies (Arnold, 2000; Graham & 
Macaro, 2008) confirmed that listening, due to being perceived as a challenging skill, might generate 
a feeling of nervousness and lower the perceived level of self-efficacy. Here, the findings cast light on 
the importance of learners’ affective involvement in listening tasks to comprehend and connect more 
with speakers (Rost, 2011). This might also be indicative of the fact that learners do not receive as 
adequate guidance and support for self-regulation in L2 listening as they do in other language skills 
(Vandergrift & Goh, 2012; Yabukoshi, 2018). Describing this lack of support as an “instructional gap,” 
Yabukoshi (2018) draws our attention to a process-based metacognitive instruction in L2 listening, 
which can help learners regulate the process of listening comprehension.
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Lastly, the paths to self-efficacy and listening proficiency in L2 were found to be positive, strong, 
and statistically significant. Our results validated that the learners with a higher level of self-efficacy in 
L2 listening obtained higher scores in the listening tests at the end of the term. This result ties well with 
the previous studies (Chen, 2007; Elkhafaifi, 2005; Golchi, 2012; A. Rahimi & Abedini, 2009; Serraj & 
Noordin, 2013) where it has been found that self-efficacious learners are more likely to show a better 
performance in the listening skill. Unfortunately, in our study, we were unable to prove evidence 
whether the listeners with higher levels of self-efficacy and listening scores had received any training 
on the use of metacognitive strategies or they were really self-regulated learners in L2 listening, which, 
as suggested in the literature, might have helped them overcome anxiety, increase self-efficacy and 
listening scores during the process. Although the present study has evidenced otherwise, due care must 
also be paid to the possibility that the higher proficiency levels in the listening tests have led to higher 
levels of listening self-efficacy. As proposed in the Self-Perception Theory by Bem (1972) “individuals 
come to “know” their own attitudes, emotions, and other internal states partially by inferring them 
from observations of their own overt behavior and/or the circumstances in which this behavior 
occurs” (p. 2). Associating the Self-Perception Theory with the present study, we can assume that 
the learners might have made inferences about their self-efficacy in the listening skill by analyzing their 
scores, either high or low, in the listening tests.

Conclusion and Recommendations

This study has investigated the relationship between the sources of anxiety, self-efficacy, and profi-
ciency in L2 listening with the participation of 347 EFL learners studying in the English Preparatory 
Program in Turkey. We have devised structural equation modeling which helped test the causal 
relationships among the constructs. Taken together, the results seem to suggest that there are strong 
negative associations between individual and external factors causing anxiety and self-efficacy in L2 
listening while there are moderate level negative associations between the perceived level of task 
difficulty by listeners and their self-efficacy in L2 listening. On the other hand, our work has proved 
that the learner’s control over L2 listening input is positively and moderately related to levels of self- 
efficacy and self-efficacy is positively and strongly correlated with proficiency in L2 listening.

At this stage of understanding, it appears that anxiety, self-efficacy, and proficiency in L2 listening 
are correlated and higher levels of anxiety in L2 listening reduce learners’ self-efficacy and proficiency. 
To support learners in overcoming anxiety, initially teachers should be well aware of the factors 
causing L2 anxiety. Then, the teacher as a counselor must ensure learners’ affective involvement in the 
process of listening. Making use of some relaxation techniques such as mediation, music, and breath-
ing techniques in class (Oxford, 2008) might bring some comfort to learners before doing listening 
tasks. Secondly, it is well known that learning takes place only when learners feel trusted and respected 
by their teacher, and also when they find the whole learning process meaningful. Thus, we believe that 
the teacher needs to prioritize a pleasant educational milieu where learners are not apprehended by 
any social barriers and an idea of a superior or an inferior in classes, which help lower their stress and 
positively affect confidence, motivation, and performance during the listening process.

Another important implication is the teacher’s role as a resource and facilitator for promoting 
self-regulated learning in EFL classes. We primarily recommend teachers to share with learners the 
complexities of the listening skill, and how these can be overcome by strategy training. This can later 
be followed by the teacher’s raising learners’ awareness of metacognitive strategies, e.g., planning, 
monitoring and evaluating in L2 listening and facilitating the application of these strategies 
effectively by learners. Integrating metacognitive strategies into the pedagogical sequence of pre- 
listening, listening and post-listening activities, teachers could initially prepare students for the task 
by setting the purpose and encouraging activation of prior knowledge and experience. While 
listening, students should be motivated to monitor their comprehension by making inferences, 
elaborating on what is heard, using general knowledge and word derivation skills. Finally, strategies 
for reflecting on the decisions made during the whole process could be taught so students will 
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evaluate the outcomes of the task (Vandergrift, 1999). This, we believe, can promote a learning 
environment where learners can regulate the learning process themselves. We further suggest 
providing learners with particular practices of top-down listening strategies such as identifying 
the speaker, making predictions about the topic, guessing unfamiliar vocabulary, taking notes, 
inferring causes or effects of a situation as well as providing the practices of bottom-up listening 
strategies that will facilitate the recognition of individual linguistic features such as words, clauses, 
and sounds. In line with the evidence provided by previous studies, we consider that strategy 
training or instruction in L2 listening can address the learner’s anxiety in addition to improving self- 
efficacy and proficiency.

Another good way to create affective bonds with learners in L2 listening classes might be allocating 
adequate time for self-assessment, peer feedback, and teacher feedback during class time. It is well 
known that self-assessment makes learning more meaningful, encourages learners to monitor the 
progress, set goals for the future, and increase achievement. Although the role of feedback is undeni-
able in self-assessment, many learners suffer from a lack of teacher feedback and do not know how to 
give peer feedback, which might alienate them from actively participating in listening courses. Thus, 
learners should be offered further time and training for self-assessment in listening classes and be 
encouraged to assess and be assessed by peers to take actions for improving performance and 
transforming into self-regulated learners.

Limitations of the Study

A number of potential limitations need to be considered in our study. First, it was limited by the 
research methodology where the findings were solely obtained from quantitative instruments that 
made in-depth discussion of the findings hard. Another limitation lies in the fact that the results might 
not be generalized as the study was conducted with a relatively small sample size, and the findings can 
only be interpreted within its social and educational boundaries. Despite this, we believe our work 
could be a starting point for future research that will focus specifically on the strength of the 
relationship between foreign language listening anxiety, self-efficacy, and proficiency. The last limita-
tion has been found in the fact that, as previously mentioned, we couldn’t confirm whether our 
participants with higher self-efficacy and listening scores had received any training on using meta-
cognitive strategies, or they were really self-regulated learners in L2 listening, which might need 
further investigation. To further our research, we plan to investigate whether more self-efficacious 
learners are already aware of metacognitive strategies in L2 listening, and in what ways they self- 
regulate their learning. We also believe that future work needs to be done to look into whether teachers 
from whom we expect to provide training on metacognitive strategy instruction really know and 
actively use these strategies in their classes.
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